Abstract. Accent acquisition is the landmark of fluency in a second language. Different factors have been debated over to be the most important in the process, such as: age and exposure (Oyama 1976) . Personality is an additional factor that has been researched comparatively recently and has been proven to be effective (Robinson et al. 1994) . The current study investigated personality as an effective factor in the process of accent acquisition. Participants in this study were forty-eight native speakers of Arabic who study and live in KSA; a minority of Effat university students who speak English with a native-like American accent. Their remarkable American accent raised the question of the relationship between the type of personality and accent perfection. The accuracy of their American accent was measured by the means of: (1) semi-structured interviews, (2) reading a text in English, and (3) spontaneous talk on a topic of their choice. The researcher was assisted in the interviews by a native speaker of American English (a PhD in Creative Writing) to evaluate the participants' accent. Following to that, three Native speakers of American English (all university professors) were asked to assist in the second and third phases of evaluation process; respectively reading and spontaneous talk. The results indicated that personality is an effective predictor of native accent acquisition. Age and level of exposure were not as strong predictors in the case of this study.
few students had limited experience living or studying in an English speaking country; the majority of these students had no experience studying or living outside of Saudia Arabia. This eliminated the element of immersion to a natural environment of the language in early age as a common denominator. Additionally, the participants reported to have started learning English in varied types of elementary schools (public, private and international) which has, as well, eliminated the factor of learning environment. The questions remained: why were all these young Saudi women pronouncing English with American accents, despite of their different social and educational backgrounds? Was it something psychological, instinctual rather than cerebral causing some students to not only speak English fluently, but without a trace of Arabic as a base language?
Effat University in the Saudi Culture
The social and academic cultures of Effat University are important to mention to introduce for the role they play in shaping and affecting the personalities of its students. Effat University is an expensive private English-based school located in Jeddah, KSA that welcomes students from different nationalities which is not a common thing in KSA where governmental schools do not accept non-Saudi students. Another distinctive thing about Effat University is that even though students are all females, it is a mixed environment of male and female faculty and staff members who come from a wide range of different countries. This situation has resulted in a dynamic academic environment of different cultures, languages, and colors that promotes research into different aspects of second language acquisition especially from a cultural perspective.
Theorists of culture and personality school that has emerged in the first half of the 20 th century as a reaction against the 19th century social evolution and diffusion argue that the type of socialization one has creates personality patterns. It might shape a person's emotions, thoughts, behaviors, cultural values and norms. Similar to the interactive relation between culture and personality, culture and language also share an interactive relation. This can be summed up in Byram's defini-
Literature on factors affecting second language acquisition
Literature on the acquisition of a second language in general, and its accent in specific has shown a wide range of variable factors that play a role in the process. Among these are the agreed-upon factors such as: age, exposure and the closeness between the learner's native language and the acquired one. On the other hand, more recent research has shown other factors that may be of more controversial nature, such as: attitudes toward the second language and the target language group, openness to a culture that is relatively new to the learner, individual differences, teaching methods, design of the learning environment, motivation, the conditions of learning the second language (Spolsky 1989; Berman 1990) , interest in learning the second language as a function of the attitude of the specific learner, learning situation, instrumental and integrative motivation (Abu Rabia 1999; Gardner 1985) and the main interest of this research, personality.
Age and exposure
Accent Acquisition is a component of a second language acquisition process that shows how far the learner is comfortable with the acquired language. It is widely believed that there is a critical age after which the learner is not going to be able to acquire the native accent (Pallier et al. 1997 ).
This age is when a learner can still learn the new phonetic system of the new language and integrate it into the phonetic system s/he already has. Lennenberg (1967) claimed that this critical age is a neurological age period that ends near teenage years. Oyama (1976) argued in favor of the existence of a defining age point for acquiring a native accent of a second language after investigating children acquiring second languages in natural environments, where the language is obtained through immersion. Generally, it has been proven that children are better speakers than adults who have been sharing the same environment. Scovel (1981) argues in favor of the importance of age over any other factor in accent acquisition. He theorizes that the age factor is neurological in nature; that acquiring an accent involves the intervention of certain nerves in the human body.
Learners who start learning a second language after the age of twelve will never be able to acquire its flawless native accent regardless of the amount of exposure they might get. Long (1990) seconds this argument and adds that exposure to the second language that leads to a native accent acquisition has to occur before the age of six and not later than the age of twelve.
On the other hand, there are linguists who hold that an accent can be acquired at any time in life depending on the level of exposure to the second language and the contact with the target group people. Neufeld (1979) has found that Canadian native English speakers who started learning French as adults succeeded in acquiring the native French accent. This supports the claim that acquiring the accent of the second language is possible even after the presumed critical age period.
Additionally, Bongaerts et al. reported in (1995) that native English accent could be attained by the Dutch learners who were educated in formal instructional setting after the age of twelve. The level of their accent accuracy was compared to that of the native speakers control group, also their accent was perceived as native accent by native speakers. Studies on Dutch people learning French as a second language (Bongaerts et al. 1997 ) and studies on late learning of Dutch as a second language (Bongaerts et al. 2000) were all supporting replications of Bongaerts et al. 1995) .
Anecdotal research has shown a case of an Anglophone who became a German teacher at the university level and was a subject of Moyer's (1999) investigation. This individual was mistaken by raters for a native speaker of German; he was reported to have started learning German at the age of twenty two and was largely self-taught. The one characteristic he had and distinguished him from his peer subjects of the same study was a strong desire to sound German.
Much of the recent work in this regard conducted by Flege and others (1997) has highlighted the importance of environmental factors on acquiring the native accent of a second language. Among these is exposure; as in the period of time spent in a country hosting for the target language (Riney and Flege 1998) . Also, time spent in the company of native speakers (Flege et al. 1997 ) was found to be a major determinant of quality of second language accent. However, Klein (1993) argues that extensive and continuous exposure to the second language is an essential factor, but not enough in attaining native second language accent. High motivation to learn the language and strong desire to sound like a native speaker combined with good linguistic aptitude can lead to acquiring a native accent even after the agreed upon critical age period.
Motivation
Motivation is another highly related factor to the acquisition of a second language. It is highly accepted that the stronger the learner's desire to sound like a native speaker, the more s/he is likely to sound like one (Pursel and Suter 1980) . On the other hand and in his study of sixty Italian immigrants to the USA, Oyama (1976) found that motivation is of no effect on accent acquisition and that it is irrelevant to the phonological system/s a speaker has. In this study, only one variable was found to predict the quality of the second language accent acquisition which is the age of arrival to the USA.
However, other researchers (Gardner and Lambert 1972) agree that positive attitudes to the language and the target language group cause strong motivation to learn the second language and to communicate with the hosting community of the acquired language. Also, Suter (1976) found negative correlations between students' attitudes to integrate with American society and their ability to pronounce words like native speakers. He tested sixty-one Arab, Japanese, and Persian students. The variables that predicted native accent acquisition were similar phonological systems of the native language and English, the importance of accent acquisition as reported by the participants, and the importance of speaking English as natives in workplaces and schools. The last two variables showed negative correlations with accent acquisition.
The present study
This study presents an investigation of native-like American English accent acquisition among Arab students of a Saudi private university. The purpose is to recognize how far personality, in terms of traits and preferences, is effective as a factor in the process of accent acquisition. The age of learning English as a second language, motivation and exposure to native speakers of American English were only checked as variables, but not thoroughly investigated as factors in the process of accent acquisition.
The importance of this study lies in the gap it is expected to fill in the research field of accent acquisition. Specifically, the results will better portray personality as a main factor in the process of language acquisition, in general, and accent acquisition, in particular. Consequently, the study can help teachers of English as a second language to achieve better results with learners, particularly Arabic native speakers.
Methodology

Participants
Fifty-seven students were invited as participants, only forty-eight were found to have American accents that were accurate enough to investigate as native accent. The participants are native speakers of Arabic who are Saudi young women. At the time of the study, they were between the ages of eighteen and twenty-two. The case studies in question are a distinguishable minority of students at Effat University who speak English with flawless American accent. The researcher and a native speaker American English held the interviews, then two additional judges (total of three) evaluated the participants' accents in both reading and spontaneous talk. The judges were all native speakers of American English, two females, and one male, PhD holders (one in American Literature, one in Creative Writing, and one in Sociology) and professors at Effat University.
Measures
Participants were tested individually in three different methods: (1) semi-structured interviews, (2) oral reading of a short text and (3) spontaneous talk. The interviews were meant to evaluate the sense of distinctiveness with each student's life, their sense of both English and Arabic and how this is related to culture. The students were first interviewed by a native speaker of American English, who is a PhD in Creative Writing, to primarily evaluate the accuracy of their accents and to have an overall idea of where they stand from Western culture, in general and American culture, in specific. Immediately after, the students were interviewed by the researcher, in Arabic, to evaluate their sense of Arabic language and culture. The selected forty-eight students were asked to read a text that was about half a page from a children's story book, composed of short and easy sentences in English. The level of the reading was deliberately chosen to be remarkably easy in order to avoid any possibility of unknown vocabulary and syntax that might have impeded the reading fluency. The text contained English sounds considered difficult for native Arabic speakers; either because they do not exist in Arabic or because they are pronounced differently. Examples of these were: /p/, /v/, flapped /t/, /r/, /d/ etc. Finally, the participants were asked to pick up a topic on their own and spontaneously talk about it for a minute at their usual speed.
Procedure
Participants were tested in their free time, especially during students' activity time for the interviews parts. The testing procedure went as follows:
1. Semi-structured interviews conducted in English by a PhD native speaker of American English and followed immediately by an interview in Arabic conducted by the researcher.
The purpose of these two interviews was to evaluate the participants' sense of both English and Arabic languages as well as their perception of Western culture vs. Arabic culture. The two interviewers agreed previously on the structure of the interview, however none of them attended the other's sessions with the participants.
2. A reading of a short text that was carried out in separate sessions depending on each student's free time. They were given the reading and asked to read it a few times so as to avoid any reading-error effect. Then, the participants read out loud and were tape-recorded. 
Results
At the time of this study, the participants were all Effat University Students; the youngest of which was eighteen and the oldest was twenty-two years of age. Table ( 1) below shows the statistics of the independent variables that the participants answered at the very beginning of the first interview. The purpose was to draw a picture that includes the participant's age, the age when they started learning English, the importance of having American accent to them, the level of exposure they have on daily basis via media and internet and finally if they are friends/acquaintances with American native speakers (the third and fourth variables were graded by the participants on a scale of 1 -very little to 5= excessively. 
Interviews results
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The first interviews were semi-structured in design. The participants were first asked close-ended questions to set the independent variables as stated in the above section. That was followed by open-ended questions to have a better understanding of their linguistic vs. cultural sense. These questions covered issues such as the languages they would say they are fluent in, their background of English and their intuitive linguistic choice when they express themselves in different situations. This interview also covered their cultural sense in terms of their preferences with respect to music, movies and books. Additionally, the participants were asked about their future plans concerning the leaving or staying in Saudia Arabia. Finally, they were asked to express the first thing that comes to their mind when they hear certain words (Foreigner and American in the English interview and Arab and Saudi in the Arabic interview).
Only one out of forty-eight interviewees mentioned Arabic (second to English) as a language that she is fluent in, while the other forty-seven did not even consider mentioning Arabic as a language they are fluent in, even though the Arabic interviews showed that if they want, they can use vernacular Arabic in a perfect sense. The interviews have shown that as far as the background of English is concerned, only three of the interviewees had lived as children for short periods (one to four years) in an English speaking country (two in the UK and one in the US); ten of the participants received their elementary education in private schools, eight in international schools, twen-ty-seven in public schools. All forty-eight of the participants admitted that responding in English is their first intuition in different self-expression situations such as, anger, hurt, and laughter.
In regard to the questions that targeted their cultural preferences, all forty-eight of the participants agreed that they only listen to English music, watch American movies and read books written in English. When they were asked in the Arabic interview if they would listen to Arabic music, read Arabic books, and/or watch Arabic drama, only four of them responded positively while the others completely declined this, even as a possibility. Thirty-seven of the participants had tentative plans of leaving Saudia Arabia after graduation with no intention to come back, while five of them planned to leave to study abroad with the possibility to come back and six of them were fine with the idea of staying in Saudia Arabia. Different responses were given to the question of how they feel about the words Arab/Saudi, Foreigner/American. The results showed that the words Arab/Saudi
were not synonymous to them as Arab was a manifesto of how they see themselves and they had no shame in showing this identity. Whereas, they saw the word Saudi as a symbol of everything they long to change in their country. Similarly, foreigner/American did not mean the same thing for them since they saw foreigner to mean someone who is not Saudi including other Arab nationalities; twelve thought of music, movies and other types of entertainment, fourteen thought of green areas and parks and twenty-two answered Trump when the word American was mentioned.
Reading and spontaneous talk judges' evaluation
The three designated judges were asked to give ratings (score out of 5) for the participants' recorded readings and spontaneous talks. The ratings of the first judge was x= 4.62 on reading, and x= 4.58 on the spontaneous talk. The second judge's rating was x=4.66 on reading, and x= 4.64 on spontaneous talk. The third judge's rating was x= 4.44 on reading, and x= 4.40. the total mean rating of the three judges on reading was x= 4.57, and on spontaneous talk x=5.45. The descriptive statistics of these ratings are given in table (2). The statistical analysis of the judges' evaluations showed no significant differences. All participants followed the instructions of reading out loud the given passage three times, however, forty five out of the forty eight participants exceeded the one minute limit of spontaneous talk on a free topic. 
Follow-up interviews results
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The follow-up interviews aimed to deeply investigate the personality-based preferences of the case studies to find the common traits they had and helped them to acquire a perfect American accent.
To achieve this goal, the questions in the follow-up interviews were adopted from the MBTI which is an instrument to sort for personality types based on preferences, but does not measure ability, or character. Participants were asked to elaborate on their answer after each of the questions that attempted to cover their preferences in:
• Favorite world: Do they prefer to focus on the outer world or on their own inner world?
Extraversion (E) or Introversion (I).
• Information: Do they prefer to focus on the basic information they take in or do they prefer to interpret and add meaning? Sensing (S) or Intuition (N).
• Decisions: When making decisions, do they prefer to first look at logic and consistency or first look at the people and special circumstances? Thinking (T) or Feeling (F).
• Structure: In dealing with the outside world, do they prefer to get things decided or do they
prefer to stay open to new information and options? Judging (J) or Perceiving (P).
Participants were elaborate on their answer after each of the above questions. Results of the follow up interviews showed: (1) only three of forty-eight interviewees would prefer to spend their time in extroverts' activities; (2) all of the participants agreed that they prefer individual effort as far as studying is involved, furthermore, they have also stated that they have been working on their English skills individually not in classes; (3) for decisions, all of the participants responded that all of their decisions are made after thinking and considering rationale, and never in compensation with the society or family values; (4) four of the participants admitted that they prefer to get things decided, while the other forty-four were clear that they prefer to stay open to new information and options, however, all agreed that either way, they would hardly accept the social norms with regard to important decisions. According to MBTI, the type of personality in common among the participants is: INTP (Logical. Conceptual. Analytical. Objective. Detached.
Critical. Ingenious. Complex. Intellectual curious. Loves ideas. Pursues understanding. Questioning. Adaptable. Independent).
Discussion
Results of the first interviews and the evaluations of the three judges supported the researcher's intuition that the students in question speak English fluently with a native-like American accent.
The independent variables tested at the beginning of the interviews showed that: firstly, the immersion factor was overruled since only 6% of the case studies had a background of living in the US or the UK as children, even these few cases spent in these countries short periods of their very early childhood. Secondly, the existence of critical age period in order for the native accent of the second language to be acquired was supported as all of the participants, except for one, started learning English in the early age of being less than four and not more than six. Thus, even when a learner is not in the natural environment of the language, it was clear that the younger the learner, the greater the chance is to acquire a second language native accent which seconds age as a strong predictor of accent acquisition. These results accord with Scovel (1981) and Long (1990) who argued for a theory of an early critical age in life for one to be able to acquire a native accent.
Thirdly, even though exposure as a factor in accent acquisition was remotely tested in this study as an independent variable, answers of the participants have shown no significant relationship be- The personality type resulted to be common amongst the students (INTP) can be explained within the preferences areas examined namely: case studies are introverted, intuitive, thinking and judging learners. Introverted learners are reported to tend to learn better in individual independent situations that involve more of ideas and concepts than theories and premises. Their strengths are their ability to concentrate on a certain task in hand as well as their self-sufficiency.
The students, in study, admitted that they mostly need the urge to process ideas in their minds before speaking them out in a class room or a social gathering which is a great help, in their view, to avoid linguistic risk-taking in conversations. Technology, media and internet are their most enjoyable learning tools.
Being intuitive learners can be explained that such learners learn more effectively from flashes of insight, using their imagination, and grasping the general concepts rather than all the details.
Their strengths are their ability to guess from the context, structuring their own training, conceptualizing and model building. However, they can be hindered by inaccuracy which may explain the syntactic and semantic mistakes traced in the interviews and in the spontaneous talks.
The thinking learners learn better and more effectively from impersonal circumstances and log- The participants of the study have been indicated as judging learners who learn more efficiently by reflection, analysis and processes that involve conclusion. These learners always want the job to get done, and in this specific case, the target of the case studies is to speak fluent American English with no trace of Arabic being the base language. This may also explain the fact that those specific students prefer to spend their time on campus together in smaller groups and that they expressed that dealing with other students make them uncomfortable and suffer from linguistic ambiguity that they cannot tolerate.
Conclusion and recommendations
Thus, the results of the study support the researcher's hypothesis that in addition to well-established factors that affect language acquisition and shape the level of accent fluency, such as age and exposure, personality is a key factor in determining the learner's success in accent acquisition. The study answers the research question that a relationship between personal dispositions and accent procurements can be traced in learners who choose to associate themselves with the culture of the learned language. Such learners, as in the cases of the study, have a better chance in acquiring the native accent of this language. In addition to their cultural and social choices, the case studies of this study have shown to have similar personal preferences in learning styles which may be helpful to be taken in consideration, especially in situations of teaching English as a second language to native speakers of Arabic. Even though no perspective is ever completely accurate and reliable, the more perspectives teachers have, the more clearly they can understand learners and be able to help them.
In conclusion, personality traits can have a direct and indirect impact on learning and their role as predictors of our students' learning should not be discounted. However, their impact cannot be considered in isolation, as divorced from motivation and the cognitive and cognitive-oriented factors identified at the outset of my discussion. Teachers are often prompted by course administrators or educational consultants to take into account our students' learning styles and multiple intelligences; but maybe more effort should go into equipping teachers and school staff in general (a) with a better grasp of how students' personality type may impact their learning and (b) with effective strategies to best adapt our teaching to learner psychological needs.
All the important findings of this research study should be communicated to teachers who can directly implement teaching strategies and/or to researchers who can do further research on any topic that will bring about an improvement in teaching strategies for English as a second Language.This will help change the students' attitudes toward learning the English language.
For further research, I suggest using larger samples with different testing conditions, specifically, to test accents of male and female students from different Arab countries who started learn- 
